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ClipTER I - NATURE AND SCOPE OF THE PROBLEM



INTRODUCTION

This case study was carried out over a prolonged, peri-ad

of tiMe'during the school; year 1.9')4e75: Tile Middle School

which as the 'central subject of ,this paper' is locaEed in

/ ,an upper-middle ciasg suburb of Rochester New 'Ybrk. The'
V

skch.00l has a student population,of 750, and goes from 4

grade 5 ,to grade :8.. There at at this time 53 fUll time

,andipart time faculty members.

of a principal an4, a vice principal. Twoguidance coun-
.

seldrs.are also 'pdrt of the full time professional staff.

. The, administration- consists
r.

The major thrupt of this -paper will be or10 of olginal.,

data 4Ahering and analysis. It will reflect the present
4111

status of'the student government at the school. Therewill

be a,set of recomMendatibns 'included at the coaclusion of

4 s1the paper which will be presented to the school adminintra-;
. .

tion for their consideration, and hopefully for their

daoption.

No paper of this kind 'Can be truly complete withOut

the inclbsion of some related literature in the -field. The

inclusion -of this research:is intentiled to give Ihereader.
_

.

a clearerunderstandiag:of the problerithere are 'many:
ft3

aspeCtt16 the study of student government and its -reia;-
.

.

tionship to student involvement-in the. decision. making

process in schools. Others more-eminently cadalified than

4

.me have presented their arguments in a 'forceful and coft.-,
,r

.i
wincing manner and Tpresent them to you for yoA.

.

- r -

consideraions

_
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Statenlent Ok-,the Problem.:

I will identify suggested areas of student involvement

. .

in the decision makingTrOcess:in schdols.

Thee. suggested areas of student 1nVolvemerit.willbe

identified Ehx'oughreeb endationS'from related literature

in the field of student government. -The following questiOns

will be' asked Of, :the-Students, faculty and the"administrator..

Do the'TWelve cOx.ners Middle School students believe that

they are involved in the decisionmaking process? -Does:

th) Twelve Corners Middle SchOol faculty belie*? the students

areiinvolved.in the decisiOn-m gepliocess7 Does the

Odministator Of Twelve CornersAiliddle Schobl-believe the

students are involved in the decision making process?

As a'result of this study I will formulate set of
),

recOMmendationS concernoinq student government inmolvement.

in /ale decisio4.making proces4.



4 REASONS FOR THE STUDY.

I initiated the study to assess the current status of

student government at the middle school. As the new

isor to the student colgilTI wanted to learn the opin-

ions of.the students, faculty.and adMinistration on a

varietynog issues and 4elt that the informatiOn.would be

helpful to me, as the previous advisor retired and left

the community to. live

guiding hand of someone who had' done the job

decided to4.niake- a new beginningfOr.mself.

in another state. Without the

'before, I

The survey

was one of my first acts as the new adiiisor. It was met

with a great deal of enthUsiasm.° Teachers

the principal responded to it Promptly.

Soon after I took over -the student council I discovered_

some 'serious prgblels. It seemed as, though there
%

. great deal of apatkw on the part of .the

students and

grade students and teacher participation

was a

seventh and.eighth,

in council ac-

tivities'was very lbw. Aliso, there were many complaints

frbm students about the time council Meetings were.being
.,

held. Some of the leaders bf the council felt tht they

were not accomplishing much, and were at loggerheads with

.14

ILthe principal over several issues. I.Fegan to think that

the voices of cOmplainthat I was he'aring were not .just

coming from the vocal few. In order-to have-a'greater:

understanding of the problem I decided to initiate a

survey'to solicit theiopinions of the students

and administration.f
faculty

,- 3
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From an ahalysis of the data collected X will make up .a

/.list of recommendations which will be presented to bOth '

the principal and the'student council for theit:conslderation.

It `is hoped by me, that these recommendations, if adopted,

will help make this a more effvtive student government.

1

S.

A-



CHAPTER ,II - REVIEW OF RELATED LITERATURE
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Perhaps the term 'student government' ,not quite ,the ,

proper choice of words for the organizatiOn that will be

In most cases students doexamined in this paper:

really gove, anything.
/-- '

Responsibility for'` peration of our.:schOols'regts in

not
fit

.

.

the hands oficitizens of local.districts .who,selept a

1small gxoup..from among their number to.
represent theM in,

educational matters. ''''This group, ,com ipnly called, the
.,.-.-

o4rdr in &-irn chooSes a professional educator

.

school b
..,

-

(superintendent) as its executive ofgicer.
1

Responsible for thetotal program of .,a pasF;,tiauIar
.

school Within the district'is the F;srincipal. He may
,

.

delegate ,certairrfunctions.to others --'teachers,,guidande

counselors, and secretaries but rarely if 'ever to studenL
!

.Whatthen-is the purpose of having 'al.student governmen

ail? state laws, the school 15bard, the superintend

responsibility what roOn,dthe principal haVv ultimact

left for the student gOvernment7.

/TheNatiopal AssociatiOn of'SecOndary-School PAhcipaIS

. in its\publication of the St dent .Government.Handb,08k,, tri s

to answer that very questio They identify thegeneral-

'purposes of 'a student gover ment (or council). 4s.frft

1. to promote the gen ral welfare of the school

2. to foster, promote, and develoP democracy as a way ,\
of life.

3. to "teach homei.iphOol and community citizenship,

George Mather's, "The Student Council aVital Force?", The
StudentGoVerament Handbook (Washington; D. C.: National
Association of Secondary School Principals,. 1967) p.116

- 5! -
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to ptovide-schooi experiences closely related to life
experiences

.to provide learnirig opportunities_ throUgh the. olUtion
of problems which are of interest and concern to
students'

to provide training and a)iperience in r
democracy

7. to Contribute to th6 "total!. educational growth o
lioys.and girls. 2

addftiOn they suggeSt that.eadh. student government-,

(or council) identify specific goals it hopes to work

lheyoffer-the foiloWing as examples of. w \at some.spedifAc

goals might be:

1. maintaining-desirable standards of school
student morale,vandcommunity pride can

. encouraging high standards of scholarship

Gproviding a means for studentS to express their
feelings and opinions

sponsoring social and recrea ional actilAties

conducting student council' campaigns elections, a
installations.

.

promotihg desirable student behavior at school and'
in theCOmmunity.

. .

, .

perpetUating schdol traditions and customs

8. -encouraging neatness and cleanliness:Of buildings .
and grounds

9. raising fun3 ds for Charitable,-weffare and health
agencies. 07

-

*

Ode item found lacking in: the: made b4 z the

NAiorl'al AsSOCiation of SeCondarTScheol Principals is the role
. .*:

of the student government. in 'curriculumplanning! development

and implementation. The overall view which permeates this

literaturejstudent goveinMen-E'as a sort of social fraternity

of stUdents dedicated to the adVanement of school spirit and

harmony withk the community.

2 Ibid
3 Ibid
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/* °

Without exceptipn all o

source" materials read agr

kind of role in the. decis

of them relegated these

activities program,

.1

the of the various re-
.

ea that students should have some
. -

on making process -in schools. -Most.

ecisions to ohes governing the

Gross,'.Paul Osterman

that the'slu-dents! ro

than one of.supervisin

a fe4rw , such as Romeo Marquis, Ronaid
.

.

., p

mball Wiles and Harl Douglass felt

in.the de4sion making process was more

1e activities program.'

Douglass suggests hat'Students .be actively inVo,lved.ih

.-faculty discussions ffering both observatioris and Conclusions.

Kimball Wiles pa' d,

decision ,making pr

bility tOr what h

the decision.mak

is. more highly.

Gross and 0

'the ability

School." Th -y

g

"When people are left out of the

they know they:have little r4sponsi-cess,

pens-1 Perhaps by,

process.ye can prod

rdductive.

ringing students into_

ce an atmosphereaWhiCh

terman said that, "...students Must be given

exercise control over what happens to them at

suggested that studehtN formulate their own

goals, and implement courses of study.

Maine principal, ROmeo/Marquis, saw students in the position

.of'deVe ping curricult4in a cOopAgative atmosphere :with faculty

and inistration.

Pe haps more representative of the traditional, bpini41

of e students' role,
"

in the decision making'pKocess was expressed

early in this 1chapter by Robbins and. Williams in the goals of

a student council as adopted-by the National Sssodiation of
.

Secondaxy School Principals in. their Student Government



-Handbook. Sothe of the coals mentioned included the pain-

taining of 'a desirable sAlool spirii-arld'the sppn'SKingof

social and recreatiollal activities. R. P. ,Brimm reinforced

this more traditional opinion by saying, ".-the.reason for ."
t7

forming a student goverhment,ias io Meet,tertain adolescent'

needss" He went olf-to.pay'..Ythat,the;student goyernment1 Meet0

these needs thrQugh its Spcinsorhip.of.theiVities prcv ram

the.sch661.

'
jps P.

Dr. FrOderick called -the student ,activities program, "the

third' curriculum." He 'spid,"ht the'heart of the activities

prograiro is the student govarnment..," He' saw the 'decision ..mak ir4
r-

ftle of ae,Studen't cbunciIas'follossthe decision making.

'respOnsibiUties of the studeSeUncil gh:Ould be restricted
, .

I

to the non-credit' Ourriculum_or StudeAtaativfties,".
.:4

'Hopefully%this background information will llelpin - ..0

:.. .,
. . 0

, :

undet'StandLn.g more (in, this

survey were made. 'Also, it helped in,t,he 'fbrIpulatfoil of
-

.

cert..4ik conclusfons whic4-are4ncluded in-Chapter,V as .part

of the recommendations,..to the'school 'administra

c.

P.



Robert L. Buser, Professbr-of/Education at Southern

Thriversitye article entitledv,"Student
A

-Activities in Schools ...34 ithe Seventies" which appeared

a.bulletin of the National AssociatiOn b Seconaar School

Principals adds some more suggbstion-S 4'41esuggestion-S/

.included in his article are a result of a survey that he

took in 100 schools in-' 25 states

suggestions are the following:

l. Clubs, Councils and Seminars on
a1- ecology .

b) peace
c) racial heritage
d) world affairs

-

2, 'School-Community Service Groups
a) to serve hone for the aged
b) voter registration
c) clean-up and anti-pollution days
d) tutoring services

4 1.
Among 'some of these

Ii

Student participation in governing school
- a) student- faculty grievance committee

. 10 'student representation; on the board of, education
c) senior administration day'
d) liberalized role for -the student newspaper. '

He seems to-co ncede that studetts do have a limited rot011

to 'play in the deciSion making prodess in schools today. This
I

is in 'contrast to thjofficial position expressed earlier of

the. National Association Oaf Secondary School Principals.

Professor.Buser,apparently sees thestudent goVernment as an

advisory body both at the building' level and the district level.

The third hrticle-that is previewed comes frOmp,the,IDuIletin

by the NatiOnal AssociatiOn of. Secondary School Arincipals'

and was written by a high school principal from Presque,' Maine.
.r-

Robert L. Miser, "Student Abtivities in Schools of the
Seventies", (The Bulletin Of the NASSP, LV, Sept. 1971'pp 1-9

- 9
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The psincipalj. Romeo Marquis, piscusseshow students can bw.

involved in

-/ who-wishes

must first.

curriculum development. HF says that the princip.ay:

to donsider student -involvement in 'curriculum 8-matters

cope.to grip with thilebasic premives:

Curriculum development is not, an exclusive function of
'teachers and adminis-4.ators

2. ,R.I.gh school students are, relatively well versed in
currigulum matters

7

3. .gtudent involvement in curriculum- develbpment.does not
"mean that studentsWill eventually dictate what-is to
be taught _and how tp meet .thope premises.

.

e categorized sudent irii7olvemen-E in the following manner;

ov

Ad hoc. curriculum committees
F

chOol-Community.cOundil

Stucient. Conncilon-.inter-_staff

Student Council on instructional techitolo§y
a) ,)to deal with hepilanning of. Curriculum !design.- 5

14' '
Mr. Marquis does admit .that istoMe justificatiOn for

,

student input into the decision ,making prOcess in schools. In

fact,,he does produce the MechaniCs for,suchra program, but it

is not, th6 students who will make the final decisions; that still,
,

,rests- with the administration.
H P

Pp far hdavy emphasis on the role of the. student 'government in
. J

'the'decisionMaking process in SchoOls has been made. The student

I

government m4, not be the. only -available Means of student
,

expression for Okten it an be the individual student who is

influencih4 the decision making process more' than any formal student,

5 Romeo Marquis,. "curriculum Development: Can Students be
InvolVed?.11, (The Bulletin of the National Association of
Secondary School Principals,' LVII, May 1973) pp 127-131: 9



organization..

Varioug'autktors in recent publications have avocate c "open"

and freer" school's with the students and'the educationl4 cfr,"

"estataiShment" shai.ng the power. Such a book is High'School,

edited' by goriald GroAS and Paul Osterman. The predomiRant

sophical statement eixpressed'or.implied throughout.the bOok is

fa)kng. "students must be.given the'ability tO Ocercise
.

Control over 'what happens to them, at ..school more specifically:.
..,.

.

:1) studentssliOuld have.,the right to go.en'indepenclent study at
f

anytime, 2)'studentsshould haVe th,e;right to formulates: their own

goals and how they bestcan go about. achieving them, 3) Students

should haVe input into teacher.evaluationst 4) studeRts must`ge'
. t.
given access .to their own files and have con-6o1 over who can and-

. .

. who cannot see them, and 5) students have the right to have the
. . .=

freedom _to decide 'v they wantsto.print in stu dent newspapers,
F '

literary magazines and.yearbooks% Censorship.by spo sors,
.

'

. principals, whatever the degree of subtlety must no be 41lowed.6

The moddl that is proposed in High. Schpol perhap
z .

may be far

off in the future in the More traditional districts in our

11 -

country.
.

.The sharing of responsibilities for administration of
,..

/ .
.1

. the school may frighten 'many principals, Far too Many of them are

IIJ, .
used. to, operating in an: atmosphere of benevolent autocracy,

supported'gy community, school board and superintendent. The

II role designed for a student government by the authors of

11

High ..School is then perhaps uits unique. It does riot representq
. .

the majority opinion.

6' Ronald Gross and Paul Osterman High School (New Yorkr-Simon
& Shuster, Inc.., 1971), 13,133

0.2

- 11 - I
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R. P. Brim in 'his book Jun or High School says that the

reason for forming a student goirernment4 which hp defines as the

core of the activities is to meet certain adolescent needs.

. meeting these needs the student government (or activities program)

1Shoul e an i4egial pi ar.,t of the,o1 verall school program. He says

,111 that it rovides experiences in exploration, integratiOn and
. . ]

.. .

.

guidance diffei.entiated opportunities' Jsm accordance with individual
a0 .'

. I

aiAlitie's, and talents; also it faci.litates socialization and aids
,

,in 'articulation, "7 He,also contends that the Student govern-.
.

a..

pient canfoster a favorable atmosphere where faculty and '4'

administration work cooperat i6ly w.th pupils im' extraLclass

activities. In addition, as a result of the activities program
, .

students receive recognition and rewards for achievements which

is satisfying psychologically for them. In the long,run.the
c-, .

students are satisfying their greatest need .,in adolescence a-

the need fot peer acceptance and companionship.8
. .

.

4
f ... .

*Dr. Robert Fredeilek, Professor of Education, State'University'
),

of New YoFk At ATbany,-calls student activities the "third

curriculum." At the heart of the 'student activities program is
%,

the student goverment. He bays that student councils are part

ofleducAtion for citizenship which includes. the learrling of the

following: responsibility, initiative, leadership, fellowship,

. .

R p Brimm, The- kJunior High School (New York: The Center For
Applied, esearch, Inc., 1971) pp 282-283. .

Ibid.



ti

respeCt for

feels that

council sho

aavi and order, honesty and obedience, to law., He

he decision makiilg respbnsibilities ok the student

ld be restricted,to the non - credit cur iculum or
I 0

student activities. .

1.

Nellie Thompson /r1.0her bbok on'student government 'puts it

*this way: R
d*

"Modern education has an around the clock interest
in' ,the. development of young people. ,The strictly.
abademic ,curriculum-fails in fundament4,1 ways' to
satisfy the needs of youth. A broader philosophy
of education accepts the total development of
young people,*helping them to: a greater extent in
finding themselves in relationship to the world
around them..

The acgiVities program has become, in effect, a
laboratory for improving human relationships as-,
well as furthering the curricular program. The
student activities program satisfPes the need pf

-youth; so pressing at-the junior and senior'high )
school age, to identify their personal interests,
with group interesks and ko know the sense Of
security which comes .from bel'onging to a group.

The Student government (and or clubs') provide% the
Opportunity for young people to choose and explore
problems in which they aTe interested. It enbou±-
a4es and helps young people to do thqr own thinking,
reach decisions, learn self-discipline, grow iri respect
for and understanding of others'and develop qualities
of leadership." 10.

There are numerous obstacles thrown in the path of student

government which prevent the student council froni functioning

to its maximum capacity. In the hoOk, Allied Activities in the

secondary School, the authors Adentify fivemajor factors as

9 Robert W. Frederick, Student Activities in Afterican Education
(New. York: The Center For Applied.Research in Education, Inc.,.
1965) p 10

10 Nellie Z. Thompson, Your School Clubs (New York: E. P. Dutton
and Co., 1967) p 7

-
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obstacles which prevent the successful functioning of the

Student government. They-are: too' any restrictions placed

on the councilrpupilsare made the marionettes of the faculty;

adequate' time within the school daY'is ncit/se-E aside for.

col4ncil meetings; pupils are asked to 'do the 'dirty work'

'whi6h the faculty does not wish to tackled` and too much

authority is' delegaed to the4pupilp. 11

The authors state that, "..the term pupil-self government

is a misnomer ecause it is impossible from both the standpoint-

of legality: and maturityr.of'the pupils to give them the implied
. '

'tower, the council should not attempt to''take over the school.

Since the council derives its powers'from the authOr,ity delegated

to it by the principalrosuch_ euthority.can'always.brrecalled

by him."412-
,1

What then i the /-esponsibility of the student ljevernment?

Kimball Wiles in his.bobk The Changing Curriculum of the
A

American High-School' says that the-student,government should

have thekesponsibIlity for developing policies koncerninig the

operation of the activities pzogram and formulation of

regulations oncerning student behavior.

He feels that students should have a role in the decision

making proc ess in schools. He says that, "If many deasions

are Ithared,with'S-Eudents, they assume a responsibility for the

program and haVe. concrete evidence that:the faculty'is concerned

with helping. &hem become more mature people." Collversely he

says that, "..:when people are left out of the decigion making
411 A

11 Louis Kilzer, et al,', Allied ActiVities in the Secondary
School (New York: Harper. and Row, Inc., 1956) pp 146-147

12 Ibid, p.168

0
boots
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procestthey know that they Dave little responsibility ,for what'

,happens.- If StuderitS feel that they are only to advise and do

not have a real part in decision making th.y soon learn that

,student goVernment is only a tool:ofithe adminxstration-ande
. A

.faculty. When they .reach' this conclusion -thestudent govern-
'

merit ceases to 'be a vital forct in the 'life of the school." 13

Harl Douglass in hiss book, The

that, "The student council'should

High School Curriculum says

be employed to advise the

faculty in a considerablbsnuMber of areas and sit in upon

cussiOnS of such problems and 'given condlusions andiobservations,

as doythe-teache'rs." Douglass tilen.foresees-the Student council

as being actively involved in the decision making process in '

schools,. This is in very close concert with the way Kimball

Wiles perceives the role of the student government to be.

Douglast ends by saying, "Through their involvement in

activities, studentS ain insights into the problems in the

application\of ,tWpr ciples of self government and repre-
.

democracy in actualsituat,ions. The development of

A sensitiVitYto some of the'problems encountered in human
. .

relations-in a free Society and a valsuable training in good

citizenship." 14

Presented here was,a review of a limited number of books

and articles written on the role of student government in the

decision making process in schools. The articles included in

this chapter were representative of many others which if they
ot

too were included would have made much of what you have read'

more repetitive..

13 Kimball Wiles, The Changing Curriculum of the American High ,

School (Englewood Cliffs: Prentice-Hall, Inc., 1963) pp 205-206
14 Harl R. Douglass, The _High School Curriculum'(lew York:

The Ronald Press Co., 1964) p 523-24. ,



4

CHAPTER. III' - METHODS .AND PROCEDURE.



The. purpose of this investigation was .to determine student

faculty, and administration responses to selected questions`

dealing with the operation of the student government at a

particular middle school.

This chapter is primarily concerned with Ehe procedures
D

used togather the,necessary data. First,. the sample population
1

is described. Secondly, the-construCtion,of the measuring device.

is disauSed.
,descriPtiOn

of administration and scoring

of.the measuring daiTice is also included.

. c ,

Population

All the students -in this study' attend the sameniddle school.

It is one of two middle schools (grades 5-8).thi?It servesa

community of approXimately 4,400. The community in which the

school isrlocated is an upper middle class suburb. District

students have consistently scored higher ori,standardized

tests than any other school district in the same-county.

The teachers of esestudentS have a wide range of

teaching experience and training. °The school, and the district

a whole has a low turn

tea ers employed at 'this

teache s had their s8. S. or equivalent,degree lightly,

over rate. More- that 85% of theme
school are on tenure. All the

_ 'over 60% have received an M.S. or 'its equivalent.

16 -
000



The principal of the school involved in this study give

approval for the study in. November 1974. The agreement with
\

the principal included only two ..provisions :

1. No mention of the dames of the school, students,

or teache involved would be made;

2. The faculty ,approve of such a study.

Social 'studies teachers in the school were designated as
o

administrators 'of the measuring Aevice to the students. A

25 minute briefing with them to discus the .objctive, explain
J .

the questions and pass 'Out question sheets and IBM score

sheets was held: They administered the measuring device to

each of their own sOCial studies classes on one day.

I administered the measuring device to the. faCulty. It

was done 'at' one time and 'administered to all tlie faculty,adulty. membErs.

I delivered the princip4's copy personally. I briefed
)4 i

him in the same manner as 'noted above; He spent five minutbs
..

on it -and returned it to me` immediately.
- -
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In analyzing this data it should be pointed out that this

was a preliminary study which could eventually lead into a

more derinitive research anOnment.

collected may help to improve the st

government at this school.

Eventually the. data

ructure of<the studer;t

DifferenCeS of'15%Thr.-more between facIlty-Student

.responses and between.fifth and sixth graders and seventh
% and eighth graders were identified for analysis. Fifteen

percent was selected-because most differences

than thisfigureor fifteen percent and more

were muchq.ess

No attempt

was made to determine statistically significant differences

as this is a preliminary study to help this school Look at

its Student"goVelmMent.

Out odthis analysis will come a list ;of recommendations

that will be made tothe school principal and to they student

council. iThey will be able to view data from each other for

the first time and'make deciSiOns based on 'more than just
...

"guess work."-

,

CoMments'on responses froMfaculty which
-differ sightficafftly fromth'os'e' of stlideats"

21, comparison of the responses from_the fifth and sixth

gradersand the faculty for, item 2 -is quite interesting.

In answering the question, "Our student council deals with

important issues," only 38.7% of the faculty agieed, whereas
Le

60.5%.of fifth and sixth thought that the..student council

dealt with important issues.' The difference of .21.8% poiritsQ

may be due to the difference in interpretation of the

What may be a high prioritymeaning of .the term, impotant .

4
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issue for an adult faculty member may have a low standing

with a 10 or 11 year old.

The faculty overwhelmingly (83.6%) said they were interested

in student council Ativities but they' apparently do not

think the council-deals with important issues.

'A vast majority of the faculty (81.6%) thinks that student

'council meetings should be held during the school day while

less than half of the students feel that student council

meetings should be held during the regular sbheduled school'

day. There needs to be,some diSbussion on thiS point to

find out the reasons,'-why tho two groups differ so greatly.

41.

Item number 19 states that, "Student council serves as a

link betWeen students:and administrators". By a slim,
A

majority, 55.1% of the faculty feels that the student council

serves as a link with the administration. It should be

pointed out that te building principal checked yes to this

question. The students did not feel that thisfwas true as

fifthrand sixth graders and seventh and eighth' gave a rela-

tivelyslow score to this point (31.7% and 35.78 respectively) .

9.

In Order to reach any kind of conclusions about.this d4ta

further research is peeded.
,

In answer to the question, "Student uncil gives to
%

charities", the faculty responded with a 69.3% positive

rating. as compared to the relatively 164 positive rating

given by the fifth and sixth graders, in fact 47.8%of the

.responded that they didn't kno'. This. may, be due to their

being new to thecchool and not having participated in

various fund raising drives. This indicates a better job

.

publicizing charitable activities 'of the student council is

needed.



-.

Only 18.3% of the students thought that the principal was

apathetic towards the student council whereas 45.5% of the

faculty thought that the principal was apathetic towards the

-council. More study is needed to fin out why so many more

faculty members tholight the principal was apathetic towards

the student council.

For, items. 31 and 32 there were a large number,of students

who did not know whether the superintendent and the'school,

board 'were obstacles to student involvement in the ,decision__

making ,process or not, (seventh and eighth graders 48.1%1

and 43.3% respectively, and from the fifth and sixth graders

a 44% and 40%.)

Comments on 5th and 6th graders 'responses which,
%dif,fer significantly from 7th and '8th graders

, .

In response to item number 2, "Out student council deals

with imriortaht.issues", 40% o4Fthe seventh andaeighth graders

responded positively, whereas 60% of the fifth and'sixth
,.,.,,...... ;

.

graders responded favorabXy. Perhaps over a four year period

in the middle school the, students change their minds over ,1

what constitutes important issues:

The xather low positive response to item number 3 by the

seventh and eighth graders is interesting. Only 27% of them

seemed to beasa'tisfied with the student council while 48.1%

of the fifth and sixth graders indicated satisfaction with

the student council. In other words, 'a little more than one -

fourth of the seventh and eighth graders are 'satisfied with

the council's performance and less than half of the fifth'

and sixth graders,

-
000 34_
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More: seventh and eighth graders (64.9%) 'than fifth and

sixtff greders (45%) felt 6.a-tithe student council should meet

during the regular school day. This is a differerice of 19.9%.

Only 29.2% of the fifth an sixth graders view teachers

as being apathetic towards the student council. This figure

raises 'to 44.4% the-sevpnth and eighth grade. Apparently

something happens,in those three or four years t6 change

.the minds of the students 'towards this point. ikpOssibl.e

explanation of thia'Atight he that more fifth and sixth

.-7-graldre-teachers are actively involved in student governMent.

Fifth and sixth graders view.the principal as not being

apathetic towards the council (29.2%). On the other hand,

44.4% of the seventh and eighth graders view the principal
o

as being apathetic towards the council. In both cases a

majority of the students do feel that the prinicpay is not

apathetic towards the council. No remarks were made to me

by the students.in answer to'this question. The building

principtil in this response to this question said that he was

not-apathetic towards the council.

- 29

00035



CHAPTER V - SUMMARY1 CONCLUSIONS1 AND RECOMMENDATIONS.
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Sttmary

Purpose of the study

J

The purpose.of this study was to deterMine student,

faculty and administration viewpoints on various ques-

tions related' to student involvement in the decision

making proCess. The data will be used to inform students,
41

faculty and administration about each others' viewpoints.

A Set of recommendations was formulated froM the data.

Theldato collected will also serve as a basis for

more definitiVe research asSignment 'Sometime inthe.

future:

The sample

Seven hundred andt.sixteen studentS, forty nne

faculty meMbers and one administrator participated in

this study." This was a limited-case study; 1-1) attempt

was made here to make generalizations from the sample

tested to any other population.

''The method

o

A questionnaire containing 37 items, which.:was

designed by the pepartment of Research and.Evaluation

of the Public Schools of the District of Columbia

was used. Response,to the questionnaire were recorded

on I.B.M. scoring sheets. For purposes of analysis

the groups used were, 361 seventh and eighth graders,

- 30 -
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Findings

There were some differendes between each of fthe

groups. In the case of the, "Faculty 'responses

which differ from students by-more than lW

:-(Yes.'s) ", there were 13 items, on the survey

where there wasa difference of 15% or

greater. The fifth and sixth graders differed

from- the seventh and eighth graders by more

than 15% on 7 items. from the survey.

A Few Concluding Remarks on The Questions Presented in
the, "Statement of, the Problem."

. In response to the fivst question,

-Middle School

"Do the Twelve COrnerS

students believe they are involved in the

decision making processrt the answer is no, 53.3% of

the seventh and eighth gradersfelt that they are not
y

involved in the decisign making process and 50.4% of the

fifth and sixth graders felt that they are not involved
I o

in the decision making pr cess. (item 11).

.A majority of the fCnity (57.1%) agreed with the

that they are not involved in the 'decision making
0.

stuaerits.

process...

*

In contrast. toithis ,,the principal felt that the-Students.

are invb1ved in the decision making process. But, he

said that he aid not want them involved in the decision

making process. (Item 12)..

- 3.1 -

0003F1



CONCLUSIONS iv

-Stildnts qo not feel That they 'have a voice in the

decision making procqss. (sufVey item, 11).

Seventh and eighth graders are disenchanted,lwith the

performanCe of the student council (urveyAi em
1-

3. The 2faculty.has expressed a high interest in the
,

activities of the student council (-survey item 5'

4. The principal expressed .a high.intb/-est

activities of the

The faculty feels

students opinions

student council .(rSurVey
AL

that the student council

(survey item 17).

4%5'44,

item 5).

solicits

6. The students do not feel that the cOuncilHsolici

student's `opinions (survey item 17)

The facfilty and the students do not feel the p:incip
.

wants the students involved in the dicisiOn makilg

process (su vey item 12).,

8. The princiPar'dbes not want the

the 'decision making process (survey item izy.
a

9. The faculty feels that the council serves"a a link

students, inVb7Ved in

-

between the.students and -administration 8,0rvey item 15)..

10. The'students do not feel that the council serves

.

'link between-the students and the admipliStration

(survey item.19).

11. Seventh and eighth graders think thatteachers.are
7

ap4thetic towards the council Asurvey;,:itet 27) .

12. Fifth and sixth graders do not think the teachers are

apathetic towards the council (survey' `,item 27)2.
,

- 32 -
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CCRil ON $.

d6 not think the princip41 as apathetic
. *

towards the activities of the council (sArvey. item 28) .

14. The principal sa's that he is not' aRathetic .wards

council (survey itemthey activities 'of the
4111 lk

Conotusions based on a-majOrity of ye
respOnseS to -the -i iteMsindcated.,

principal's -respohses come from his su.ivey

8

11
:Further .research is, needed based on- my doriiment
Contained in the .tectiOn on the analysis of the

'.
data collected.

Iterri2

Further `Res eardh is. Needed'

Our student council deals with, importa.nt issues.
o

.

I. am satisfied with our 0S'tuejent

.4.. .,-

Item)7 - The student council should .meqt aur ng school,:hou4s..
..:

, ..
Iteri.C.21 Teacher4apathy is an obstacle 'to studeAt anvavement,

. .:
. :in the 'decision making process.
,0

Itetk 28 - ,The principal fs. .apathy . is an o stacle to ttudent

. k
invol7erent:in 'the' deciSion m ,i4g process.'



RECOMMENDATIONS

1. Discussion should be initiated in order to decide on

the best time to hold council meetings. The principal

and the teaching staff shOuld be consulted before a

decision is made. . (item 7,8)

2. A Memo should be distributed to the faculty and the,

student body informing them of the various charities

that the student council gives to. (item 20)

3. A. priority rating should be given to the items that

the council deals Xth. They should beranked in

order of,,importance. This will show what issues the

council feels are important. (item 2)

4. -:-The Student council president and the advisor should

meet on a rqgulalasis with the principal. The

4
.purpose of thesei%etings would be to open .up lines of

communication'betWeen the principal and the Student

,body7The goal here is to enhance -the role Of the

..Audent council'as a,link betweeri the students and the

administration. (item 19)

5. 'Rome room representativesshould communicatey-their
I'.

home rooms better. Minutes of the council meetings

should be read in each home room. Issues that. were

brought up at the council should be, disbussed. This

would perhaps open up lines of communication acid make

information On council activities. more readily98

available. .(item 10)

.7 34 -
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RECONNEINTATIONS

_TKE1/4student bsOdy should be polled frequently in order
....,

to solicit their ooPinions-n various issues. (item 17)opinions: on

Some information on the activities of the student-

council should be included in the Student Handbook

'given to incoming fifth and sixth graders. items 15-25)

The,council and the advisor should'initiate ,an

investigatipn.in order to findout why so few seventh

and eighth graders are pleased with the activities of

the council. this survey is completed corrective

action can be taken. It is not knoWn what action can

be taken at this paint, (item 3)
not

The council and the advisor should-investigate o see

why so many more seventh and eighth 'gradesstudents

than fifth aid sixth beliai4 that the faculty is

apathetic towards the council..Wilen these reasons

are discovered, corrective acti.on can then be

initiated. (item 27)

The council should ask the principal why he does not

want them involved e decision making propess.'th,

(item 12)

1.

- 35, -
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SURVEY

STATEMENTS ABOUT' STUDENT GOVERNMENT

1. Student Couricil is important?
A

Our student council deals with
important issues.

I am satisfied with our student
council.

The faculty.and\administration take
council decision's seriously.

5. I am interested in couritil.
activities. 1

6. The student council meets. frequently
enough.

7. The stUdent,council should meet
during school hours.

8. The student council .shouldqfleet'
either'before or after school.

YES 'NO DON!T KNOW

. Homeroom:representativesshoulcIreCeive
credits for being on the student council.

10. Information on council activities is
adequate.

11. Students at our school are involved in
the decision making process.

12. The principal wants students involved in the
decision making.

13. .The Superintendent wants students
involved in the decision making..

14. The Board of Education wants students
involved in the decision making.

tly

O

36
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SURVEY

STUDENT-COUNCIL ACTIVITIES

15. Don't Know,

'16. Plans.scnoOlfundraising,activities.

17. Solicits student's opinions:

18. Spongors assembly programs.

.

19. Serves as link between students 'a d
administrators.

20. *Gives 'to charities.

21. Sponsors school newspaper.

22. Participates in'student qxchange
program.

23.. Assists faculty i.e. monitors,
ughers, etc.

24. Plans year book..

25. Purchases needed items for the school,
i.e. flag.

26. Nothing

1

37 -
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1

SURVEY

PROBLEMS STATED AS OBSTACLES TO'STUDENT
INVOLVEMENT,IN''THEDECISION MAKINd PROCESS

27. Teacher Apathy.

28. Pfincipal's Apathy.

29. ,Student's Apathy.

11
3'0. Poor channels/of communication.

11. Superintendent.

32. Board of Education:
. AP

33. Inefficient Student gouncil.

34. Lack of Student assemblies.

35. Large enrcillMent.

36. Lack of extra teacher time to work with
students.

YES NO DON' T KNOW

11
tt'r."Vey is modeled after article: "Student Involvement" produced by
the Department of Research and Evaluticin of the Public Schools of
the District of COlumbia, 1973.

0
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:The following recommendations were accepted by the principal

and the student council.

1. -A.meeting time was agree upon, 11:30 A.M.

A memo was prepared and' distributed:'

3. A priority-rank order is git'en to issue's. betvre

the council. The officers of the council are

charged With this responsibility.
T

A% A meeting between the principal and the student.

cc1uncil president is helcleVery other Tuesday.

5. Minutes of the council. meetings are being read in

every hoMeroom.

6. In the planning stage.

7. Information on council activities will berplsbecV

in next years student handbook.

8. In the planOng Stage.:

9. In the pldnning stage.

RecoMmendation ten was accepted by,he council but rejected

by the principal. : He does not wish to discuss with them the
% .

role of studentsAll the decision makihg process in schobls.
A

The position of faculty advisor to the student council was

abolished in all middle schools and the high school. The

Board of Education, in contract negotiations with_the local

teachers union refused to offer'monetary-compensation for the

position. They assigned the duties of the advisor to the

.,principals of each respective building. The teachers negotia-

tions committtee accepted this clause in the contract despite

r



Much opposition. Their reasoning was that th6y: had to give

ground on this issue in.ordetto achieve agreement on other'

parts of the contract they deemed "more important".

it
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